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A Positive Youth Development Approach to Parenting: It’s a Life 
 
Sex education is an important part of the healthy development of our youth. Studies show 
that participation in school-based and program-based sex education as an adolescent can prevent 
unplanned pregnancy and the transmission of sexually transmitted infections (STIs), as well as 
positively impact the healthy sexual behaviors of youth, including delay of first initiation of 
sexual intercourse, higher use of contraceptive methods, and a lower frequency of sexual 
partners (Grose, Grabe, & Kohfeldt, 2014; Lindberg & Maddow-Zimet, 2012; Kirby & Laris, 
2009). Healthy sexual development is an essential aspect of an adolescent’s growth, and, in turn, 
impacts the relationships an adolescent will build with close friends, significant others, and 
acquaintances. In addition, sex education can impact the home life and development of an 
adolescent, including the quality of parental relationships (Dinaj-Koci, Deveaux, Wang, Lunn, & 
Marshall, 2015).  
In 2011, County Health Rankings and Roadmaps (n.d.) show Idaho’s Bonneville County 
teen pregnancy rate as 49 births per 1,000 girls ages 15-19. In 2018, the teen pregnancy rate was 
down to 33 births per 1,000 girls (County Health Rankings & Roadmaps, n.d.). This should seem 
like good news for the county I live in, but rates are much lower than top U.S. performers, who 
average just 15 births per 1,000 girls ages 15-19 (County Health Rankings & Roadmaps, n.d.). 
Compared to other developed countries, our teenage pregnancy rates are much too high. In 
addition, chlamydia rates have continued to climb in the U.S. In 2011, Idaho’s Bonneville 
County measured 159 cases of chlamydia per 100,000 population, while more recently, in 2018, 
the cases measured jumped to 306 per 100,000 population (County Health Rankings & 
Roadmaps, n.d.). At almost a 50% increase in just seven years, these statistics also show cause 
for worry.  
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Idaho is a conservative state, and as of this moment, Idaho legislature states that the 
primary responsibility for sexual education be on the families, not schools (Family Life and Sex 
Education, 1970). Idaho law currently allows any parent to easily opt-out their child from sex 
education at any level. An Act Relating to Sex Education (2019), which proposes changes made 
to current law regarding sex education in Idaho public schools, was recently passed by the Idaho 
House of Representatives; this bill would force parents to opt-in their child to take any sex 
education classes in middle and high school. Researchers have found that just because families 
should be teaching their children about sex and how to prevent pregnancy and sexually 
transmitted diseases, it does not mean they actually are—or at least very effectively (Jerman & 
Constantine, 2010; Guilamo-Ramos, Jaccard, Dittus, & Collins, 2008; Weaver, Byers, Sears, 
Cohen, & Randall, 2002).  
I am passionate about this topic, as human development has interested me for most of my 
adult life. Near the end of my Bachelor of Science in Sociology, I had the opportunity to choose 
a research topic for an undergraduate thesis, and I chose to look at the correlations between 
parenting styles during adolescence and life satisfaction in young adulthood. I also completed a 
second, smaller research project studying the nutrition of youth in conjunction with their mental 
health. After an internship working with youth on probation, I knew that I wanted to pursue a 
master’s degree specializing in youth development. During the course of my graduate studies, I 
specifically chose to take an elective during a summer session covering the topic of youth 
sexuality. As I completed final projects, essays, and presentations covering the topic, I found a 
passion in an area where I least expected. I have two small children, and I have not worked 
outside of my home during my pursuit of this degree to allow myself to be their full-time, at-
home mother. Considering my interest in adolescent sexuality, my major professor suggested 
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Parenting: It’s a Life (PIAL) as a potential long-distance internship. This internship would give 
me additional experience to add to my resume as well as allow me to work with a curriculum 
created as a sexual education supplement for teenagers. After I graduate, I hope to continue 
working with PIAL to implement their curriculum in Idaho schools.  
The Parenting: It’s a Life Program  
PIAL is a non-profit, parenting-based curriculum for youth in grades seven through 12, 
emphasizing the financial, emotional, and social realities of teen parenthood. They also offer a 
teen dating violence simulation. PIAL’s mission is to “equip Iowa youth with life skills and 
introduce them to the emotional, social, and financial realities of being a parent by providing a 
free, relevant, and research-driven curriculum to schools and youth-serving agencies across 
Iowa.” In addition, their vision is to “empower Iowa youth to be good stewards of their decision-
making responsibilities across their lifespan” (Child Welfare Research and Training Project, 
n.d.). PIAL is presented in schools across Iowa, and the curriculum is constantly being refined 
and rejuvenated. One of their goals is for PIAL to be utilized in middle and high schools across 
the nation. PIAL takes a unique approach as a form of sexual education, and appeals to more 
conservative states as well as the parents. As such, the purpose of my internship was to work 
towards realizing this goal in Idaho.  
My internship supervisor was the program coordinator for PIAL, and we met via Zoom. 
Together, we decided I would complete a logic model training and develop a logic model, which 
would serve as an in-depth guide for completing this internship; we also created four goals that I 
would work to meet during the course of the spring 2020 semester: first, orient myself with PIAL 
curriculum; second, develop a type of brochure containing the national standards for family and 
consumer science education and how PIAL supports these; third, develop a presentation specific 
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to Idaho describing PIAL, its modules, and how it could positively impact Idaho youth; and 
finally, connect with Idaho schools and child support recovery units. Even with a two-week 
break after having my baby in March, I spent 12 weeks working to complete these goals. There 
were some changes made due to COVID-19, which will be discussed.  
Background 
 
 PIAL is a subset of Iowa State University’s Child Welfare Research and Training Project. 
PIAL offers 10, in-depth and hands-on modules on various topics related to adolescent life skills 
and parenting. They are completely free to the public, and can be used in any order as needed or 
as a supplement to health, sex education, and family and consumer science classes. The modules 
are: Decisions and Goals, Peer Pressure, Healthy Relationships, Risk and Protective Factors, 
Resiliency, Cost of Raising a Child, Managing Money, Establishing Paternity, Co-Parenting, and 
Child Support. Schools can, at any time, request an appointment for a school visit. At this time, 
two or three PIAL representatives will visit the classrooms and teach one of the modules, as 
requested, to the students. These presentations offer school administration an active taste-test of 
what PIAL curriculum looks like and the level of engagement it offers to the students. PIAL also 
visits schools to present In Their Shoes, a teen dating violence simulation created by the 
Washington State Coalition Against Domestic Violence.  
Evidence-Based Curriculum 
 One study aimed to ascertain personal opinions of high school students on preventing 
unintended teenage pregnancy, and results suggest that the majority of adolescents are likely to 
believe pregnancy is prevented through more information on pregnancy and birth control, 
parental communication, education about relationships, and easier access to contraception 
(Hacker, Amare, Strunk, & Horst, 2000). Students believed that the information should 
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emphasize the realities of parenthood (Hacker et al., 2000). Baby Think It Over (BTIO) is a 
simulation meant to teach adolescents about parenthood through the two-and-a-half day’s care of 
a computerized baby doll. A study examining the impact of BTIO as a pregnancy prevention 
method confirmed the effectiveness of BTIO in changing participants’ attitudes towards caring 
for an infant, how an infant impacts all aspects of daily and future life, the financial dependency 
an infant would create, and recognition of pregnancy prevention as important to their future (de 
Anda, 2006). PIAL examines some similar concepts as BTIO, suggesting there might be a 
correlation between the effectiveness of the two programs.  
 The majority of pregnancy prevention programs are specifically focused on contraceptive 
use and the hardships of unintended pregnancy. However, research has found that interventions 
focused on young males have a significant positive impact on initiation of sexual activity as well 
as overall contraceptive use, and material that targets the specific needs of young fathers is 
valued more highly by male participants (Trivedi, Brooks, Bunn, & Graham, 2009). Although 
each module was created with both male and female adolescents in mind, PIAL spends two 
modules (i.e., Establishing Paternity and Child Support) directing males on their roles in 
parenthood should their partner become unintentionally pregnant. PIAL recognizes the 
importance of establishing that there are two parents in any young parenthood.  
Positive Youth Development 
Positive youth development (PYD) is an approach that intentionally targets an 
adolescent’s strengths and assets over deficits or weaknesses and promotes positive development 
through opportunities for growth and support (Positive Youth Development, n.d.). The Five Cs 
of PYD, which will be discussed in greater detail, offer an empowering school atmosphere, 
suggesting that a PYD approach in any subject can have a significant positive effect on the 
PARENTING: IT’S A LIFE  7 
 
academic development of youth (Ardal, Holsen, Diseth, & Larsen, 2018). In addition, research 
shows that sexual education using a PYD approach is most effective, in that it has a positive 
effect on helping youth develop the skills needed for healthy decision making, especially when it 
comes to sexual behaviors (Gavin, Catalano, & Markham, 2010; Romeo & Kelley, 2009; Leung 
& Lin, 2019). The modules of PIAL curriculum have many different aspects that relate to the 
PYD framework, many of which will be discussed. PIAL has the potential to offer significant 




 At our first meeting, my internship supervisor suggested I complete a logic model 
training course with my internship goals in mind. The purpose of a logic model is to provide a 
guide for development and evaluation of a program, and its many facets of implementation 
(Helitzer et al., 2010). Caldwell and Witt (2018) suggest approaching youth programming with 
intentionality, which generally includes a comprehensive planning model that highlights needs, 
goals, activities, and evaluation, such as a logic model. In my case, I was neither developing nor 
evaluating the PIAL program. Instead, my internship supervisor thought the logic model would 
be appropriate in regards to developing my specific inputs and outcomes for implementation of 
PIAL in Idaho. The training consisted of slideshows with information about the different aspects 
of a logic model, along with activities emphasizing the steps that go into logic model 
development. With PIAL in mind, I developed a logic model for the future implementation of the 
program in Idaho (Appendix A). The logic model includes four short-term outcomes, which I 
laid out as the internship goals we had previously established. In addition, I mention intermediate 
outcomes, which consist of presenting the proposal to public school administrators, collecting 
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data to gauge intrigue, and connecting with other Idaho contacts through an email distribution. 
The long-term outcome would be full implementation of PIAL in Idaho, starting with my local 
area of Bonneville County. To achieve these different outcomes, my inputs required five to six 
hours of work per week, weekly contact with my major professor and my internship supervisor, 
access to the internet and word processing programs, and established relationships with school 
personnel and child support recovery units in Idaho.  
PIAL Curriculum and Positive Youth Development 
 For the first of the four goals we established at our first meeting, I worked to familiarize 
myself with the PIAL curriculum. There are 10 modules, covering topics such as goal setting, 
peer pressure, relationships, and the financial and emotional realities of teen parenthood. Each 
module takes around 40 to 60 minutes to complete in a classroom, depending on chosen 
activities and participation. I decided to put myself in the shoes of the student receiving the 
lesson, and went through each module as if I were being taught. I followed each facilitator guide 
and read the stories, watched the videos, and fully completed each activity. It gave me a unique 
look from the perspective of the student that I thoroughly enjoyed. After each module, I took the 
time to take notes of the main learning objectives and how they might connect with PYD, 
especially the Five Cs highlighted in the PYD framework. These Five Cs—competence, 
confidence, connection, character, and caring/compassion—are achieved by youth as individual 
and contextual elements interact in a positive way (Caldwell & Witt, 2018).  
Competence 
 Competence can be defined as a positive view of one’s actions in the different aspects 
and areas of one’s life (Caldwell & Witt, 2018). Module one, Decisions and Goals, works to help 
teens learn the difference between inactive, reactive, and proactive decision-making, while also 
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teaching them how to turn their dreams into reality through goal-setting. Through the various 
activities, videos, and readings, students have the opportunity to reflect on how becoming a 
parent might affect the dreams they have for their lives. In this module, youth learn to make good 
decisions and set effective goals, allowing them to feel more competent in directing their own 
futures. In module seven, Managing Money, youth learn the difference between needs and wants 
in life, as well as the importance of budgeting to balance the two. Managing money is a learned 
skill, and the ability to critically think about the impact of the type of job a person might have, 
the different ways one can spend money, and how to get to a comfortable financial place in life 
develops competence. In addition, module six, Cost of Raising a Child, teaches teens about the 
financial impact of having a child. Caring for a baby in addition to themselves erects multiple 
obstacles to realizing their dreams. Success, though more difficult with a child, is always viewed 
as possible. These mental connections between decisions they might make today and how the 
rest of their lives might be affected also develops competence in adolescence.  
Confidence 
 Caldwell and Witt (2018) define confidence in relation to PYD as having a sense of self-
worth and self-efficacy in one’s capacity to succeed. PIAL’s module two, Peer Pressure, teaches 
students to differentiate between types of peer pressure, how to express doubt in a firm, polite 
way when looking for a way out of a situation, and the difference between expressing self-
identity and building self-esteem. A person’s level of self-esteem and strength of self-identity 
impacts the way a child will be parented; teenagers are developmentally immature, especially 
sensitive to contact with their peers, and continue to search for their true identity, making them 
poor selections for strong, confident parents to young children. However, teaching youth about 
these principles and how to act on them positively impacts their confidence. In module 10, Child 
PARENTING: IT’S A LIFE  10 
 
Support, students are taught about legal child support, what it means, the types of things it can be 
used to pay for, how to apply, and its fundamental purpose in supplementing a child’s needs. 
Understanding child support can drastically impact the quality of life of teen mothers and their 
children, including their overall confidence in their own development and parenting.  
Connection 
 Connection refers to having positive bonds with people, such as family and peers, and 
institutions, including schools and community (Caldwell & Witt, 2018). Two modules provide a 
strong context for developing connection. Module eight, Establishing Paternity, discusses the 
importance of establishing legal paternity and the process involved. Students learn to 
differentiate between biological fathers, legal fathers, and father figures. They discuss why 
establishing legal paternity changes the dynamic of a young family. In addition, Co-Parenting, 
module nine, teaches teens that father figures play an important role in the healthy development 
of the child. Parenting with both a mother and a father in the child’s life greatly benefits the child 
as well as the other parent. Both of these modules are geared more towards teen fathers, rather 
than the mothers, offering them the opportunity to learn about developing a deep connection with 
their partner, the teen parenting community, and their own parents and siblings.  
Character 
 Module four is titled, Risk and Protective Factors. This module covers tons of 
information through scenarios, videos, and activities, and teaches students to develop character. 
Character can be defined as whether an individual respects the rules and norms of society and 
culture (Caldwell & Witt, 2018). Module four specifically teaches how to identify risk and 
protective factors, the difference between them, and the positive impact protective factors can 
have on a person’s life outcomes. Teens are encouraged to reflect on how they might be able to 
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increase the protective factors in their own child’s life, if they were to suddenly become parents. 
In addition, adding a baby to one’s life can make it more difficult to avoid risk factors such as 
poverty or a single-parent home. Character is developed as students begin to understand the 
differences between situations that inhibit growth and those that encourage success. 
Caring/Compassion 
 Caring and compassion are found in those who have a sense of sympathy and empathy 
for others (Caldwell & Witt, 2018). One could argue that PIAL’s module three, Healthy 
Relationships, is one of the most important for teens to understand. Villanueva (2015) argues that 
dating during adolescence helps to establish autonomy from parents, furthers gender identity 
development, and establishes social status among peers. To many adolescents, finding a romantic 
relationship is the center of their world. In this module, students learn the different characteristics 
of healthy versus unhealthy relationships. In addition, they learn to identify specific aspects of 
the many healthy relationships that exist in their lives. Teens have the opportunity to recognize 
the potential impact an unhealthy relationship between parents might have on a young child. A 
powerful video showcasing an unhealthy, abusive relationship is shown, and the importance of 
recognizing teen dating violence is emphasized. As a teenager discovers what it means to respect 
one’s partner, peers, and family members, their ability to be truly caring and compassionate 
heightens.  
The connections between PIAL curriculum and PYD’s Five Cs are both apparent and 
essential. Module five, Resiliency, bases its entire message on the idea that adolescents are assets 
to the world despite difficult experiences. While the difficulties of teen parenthood are made 
clear, the modules emphasize the potential for success that all teens have, in spite of difficult 
circumstances. While the ideas in this curriculum are a true representation of the realities of 
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parenthood, they are also inspiring as well as interactive, resulting in a positive developmental 
experience for youth participants.  
Brochure for FCS National Standards and PIAL Curriculum 
 For my second objective during this internship, I chose to create a type of brochure 
outlining the relationship between the PIAL curriculum and the family and consumer science 
(FCS) education national standards. Although PIAL already has something similar, I wanted a 
document that administrators from Idaho could identify with. For this reason, in my goals, I 
specified that during the brochure creation, I would go directly to the source and research the 
exact FCS standards for education, connecting them with some of the classes currently offered in 
Idaho middle and high schools. This would give interested parties a few examples of the type of 
content offered through PIAL without needing to read through each module. The connection 
between FCS standards and PIAL curriculum is important because it demonstrates that PIAL can 
be a supplement to existing classes or a class taken all on its own, and that these modules support 
the national standards required. PIAL can also be offered as an after-school curriculum, which 
can be beneficial to students and their parents looking for additional activities to fill time, or if 
the student was unable to take an FCS class directly through the school.  
 Although my original idea was a brochure, the majority of the population currently 
utilizes online resources. An infographic is a type of virtual document that a reader can scroll 
through without it appearing too long, while also sparking interest through bright colors and 
fonts. Traditional brochures are hard to read on a computer or handheld device, and therefore 
must be physically delivered. This is time-consuming, and a paper document is easily misplaced. 
I created two infographics that briefly describe PIAL and its modules as well as the FCS national 
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standards and how PIAL supports them (Appendix B). These infographics can be sent via e-mail, 
and anyone can glance at them and see what PIAL is and how it supports FCS.   
 During my research, I learned that PIAL supports sex and health education national 
standards as well. PIAL had previously developed separate documents describing these 
relationships, but they were long and hard to understand. If an administrator were to show 
interest in the relationship between PIAL and education national standards, I wanted to be able to 
send them a comprehensive yet somewhat brief document that they could quickly read through 
and easily understand these relationships. So, although it was not a part of my original objective, 
I chose to create an additional document that would do just that. This document, which I titled 
PIAL Supports the National Standards for FCS, Health, and Sexual Education, combines all of 
this information into an eight-page description of these standards, with visual tables representing 
how PIAL supports them (Appendix C). With this information, administrators can easily 
recognize how PIAL has much to offer in the way of academia. 
SOPS and PIAL Curriculum 
 One of the main premises described by Witt and Caldwell (2018) in their book is the 
necessary use of supports, opportunities, programs, and services (SOPS) in the positive 
development of youth. Supports can be defined as assisting youth in: understanding that they 
matter and are valued, developing healthy relationships, and learning to set and accomplish 
goals; opportunities are those occasions that allow youth to learn how to act in and understand 
the world around them (Caldwell & Witt, 2018). PIAL curriculum in conjunction with education 
connects with both of these aspects of PYD.  
The first few modules connect with the emotional side of supporting youth, guiding them 
in learning that they can succeed, are worthwhile, and deserve to feel loved. PIAL accomplishes 
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this through teaching about peer pressure, developing healthy relationships, and how to set goals 
and succeed in accomplishing them. In addition, the last few modules support youth in the 
practical side of positive development. They have the opportunity to learn, and then practice, 
new skills, including budgeting and financial management, understanding legal parenting status 
and aid, and recognizing the potential impact of socioeconomic status on their own as well as on 
their hypothetical child’s life. Schools give PIAL an interactive, positive venue to deliver these 
impactful materials, and the connection between PIAL and FCS, health, and sex education 
standards allows for even more access to the youth who will grow and learn from these unique 
experiences.  
Presentation Describing PIAL and How It Impacts Teen Pregnancy 
For my third goal during this internship, I chose to focus my efforts on a Microsoft 
PowerPoint presentation with the purpose of providing an informative review of PIAL, why it 
works, and why it will work in Idaho, specifically. After some needed research, I created 20 
slides designed to communicate the essentials about PIAL and its curriculum (Appendix D). The 
first slide provides a brief outline of PIAL, its vision and mission, and where it comes from. 
After that, I created one slide per module, with details about their main objectives and what they 
teach. I also chose to include a slide offering information about PIAL’s teen dating violence 
simulation. After I conclude the specifics about the curriculum, I use one slide to discuss how 
PIAL supports FCS, health, and sex education national standards. This is such an essential aspect 
of PIAL curriculum, that I thought it should be given adequate space in the presentation.  
In Idaho, an issue that needs addressing is the prevalence of teen pregnancy, especially in 
my local area. To address this, I showcased some national, statewide, and county statistics on 
teenage pregnancy and the rising rates of sexually transmitted diseases. I also utilized a slide to 
PARENTING: IT’S A LIFE  15 
 
provide evidence of PYD in PIAL curriculum. Above all else, we should place importance on the 
positive development of the youth in these schools, and PIAL is one way to do that. Another 
slide shows the efforts PIAL has made to provide their curriculum to middle and high schools in 
Iowa. It shows the great strides they have made since initial contact in 2015. My final slide was 
supposed to demonstrate the emotional impact PIAL has made on students and faculty who have 
participated in various modules. However, because I was not able to maintain contact with my 
internship supervisor, I did not receive the necessary information and lost the opportunity to 
provide that in my presentation.  
This presentation is important to my overall purpose with this internship because it gives 
me something tangible and comprehensive that I can send to those in my area who might be 
interested in PIAL curriculum. The presentation goes beyond the normal scope of websites that 
someone might find upon searching for PIAL. All the information for whether it would be right 
for a school is in this presentation, and as necessary, an individual can then request more specific 
information. I do not have any specific references to how this supports positive youth 
development simply because it does not relate directly to youth. In the presentation, I discuss 
how PYD is supported by PIAL, which shows the direct, positive impact PIAL can have on its 
participants.   
Contact for Program Implementation 
 
Programs and services are a means to help youth thrive as they work to grow into young 
adulthood (Caldwell & Witt, 2018). One of the institutions that has the opportunity to offer 
programs to perhaps the widest variety of youth is the public school system. Youth are required, 
by law, to attend school until a certain age, giving well-meaning adults and mentors time to offer 
important curriculums during school time as well as positive after-school activities. Because 
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public schools have such a wide reach, many grantees wanting to implement a program look first 
to public school administration, faculty, and staff as a means to their end. Evidence-based 
programs range from teaching English as a second language to helping those struggling with 
obesity to teen pregnancy prevention. Many of these programs would not exist if it were not for 
the participation of the public school systems.  
My final goal for the internship was to make contact with school administrators and child 
support recovery units in Idaho, specifically in my local area. My original plan entailed 
researching the e-mails of school administrators for public middle and high schools in nearby 
school districts, then sending them some quick information about what I am working to bring to 
Idaho. Another part of my plan was to locate child support recovery in Idaho and make contact 
with them, letting them know about this program and how they might be able to support my 
goals. The final step of my plan was to create a comprehensive list of potential questions or 
concerns from those I contact, including answers and solutions to these issues. This would allow 
me to have everything I need ready for use, and I would be able to answer questions and address 
problems immediately. Due to COVID-19, I felt that it would be inappropriate to reach out at 
this time, especially with the pressure school systems are currently under.  
Unfortunately, I lost contact with my internship supervisor after the pandemic gained 
prominence. I had hoped to be able to receive some needed advice on what to do instead of 
moving forward with my plan for contact. In lieu of looking to her for advice, I came up with my 
own, somewhat detailed plan for contact that I would hopefully be able to put in motion at some 
future date (Appendix E). I have never reached out to a community in order to implement a 
youth program before, so as I hopefully resume communication with my supervisor, I hope we 
can revise my plan as needed and continue working on future implementation together. 
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Success and Setbacks in Program Implementation 
During my research, I found that in order to have successful program implementation, it 
is important to factor in community readiness, setting characteristics, and organizational capacity 
(Powers, Maley, Purington, Schantz, & Dotterweich, 2015). To assess community readiness, 
grantees gained buy-in from schools through a detailed review of the program, question-and-
answer sessions with school faculty and staff, and a review of the curriculum for the parents at 
PTA meetings (Powers et al., 2015). These are important steps to take to ensure the community 
is open to the implementation of a new program that would impact their youth directly. Grantees 
generally face many setbacks while working to successfully implement a new program, some of 
which include pushback against implementing the program as a regular school curriculum, low 
attendance when implemented as an after-school program, and resistance on the part of parents 
and schools to curriculum content (Kelsey & Layzer, 2013). Understanding that there will likely 
be challenges, it is important to be flexible in order to adapt the curriculum to the needs of the 
community and its youth, while retaining fidelity to the original program.  
Implementing a youth program is not as easy as sending a few e-mails to school 
administrators. There are countless other steps involved that I have not even begun to delve into 
due to lack of experience, and I hope that with some more experienced supervision, we can 
demonstrate the need for PIAL’s curriculum to my community, and allow youth to learn the 
skills needed to lead a successful, positive life.  
Conclusion 
Over the course of 14 weeks, I spent several hours each week working with PIAL, a 
program specifically targeting youth in middle and high school that discusses the various aspects 
of reality as a teen parent. PIAL curriculum contains 10 modules, with content varying from 
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personal relationships, peer pressure, and protective factors to dealing with financial difficulties 
and the legal aspects of parenthood. I had the opportunity to put myself in the shoes of a program 
participant by going through each module and completing each activity as if I were there. In 
doing this, I found extensive connections to the positive youth development framework. In 
addition, I created an infographic briefly describing PIAL and the ways in which it supports the 
national standards for Family and Consumer Science education. I also created a more detailed 
PowerPoint presentation describing PIAL curriculum, their teen dating violence simulation, and 
other ways PIAL connects with the community and its needs. My final project was to make 
contact with public school administration and child support recovery units in my local area; 
instead, I created a plan with goals and various steps that I can implement at a future date as the 
timing becomes appropriate.  
 One of the main purposes of choosing this internship was to provide my resume with 
some additional experience, especially since I have not had any professional experience during 
the time I have spent finishing my degree. However, I gained much more than an extra line on 
my resume. I have felt passion for adolescence and development for several years now; but it has 
only been since this internship that the passion has developed into a true desire to implement a 
program that I strongly believe can change the lives of the youth in my community. In this short 
period of time, I have learned very specific ways to teach the difficult aspects that come with 
adolescence, as well as how to spin them in a positive light. For two years, I have learned the ins 
and outs of PYD, but it was not until these past few months that I developed a clear 
understanding of what that looks like in an actual youth program.  
Limitations 
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I experienced several setbacks due to the global COVID-19 pandemic. I lost contact with 
my internship supervisor a few weeks before the end of the semester. This left me unable to 
retrieve some information I was hoping to include in my PIAL presentation, as well as without 
my best source of advice as I finished up my final projects. Also, because of the chaos many 
schools were experiencing, it did not seem pertinent to make contact with school administrators 
in order to introduce a new program. With as much as public schools are dealing with at this 
time, I felt it would be inappropriate as well as unsuccessful to try and divert their attention 
elsewhere.  
Future Implications 
 I still have not resumed contact with my internship supervisor; fortunately, I trust that she 
will reinitiate contact as it becomes available to her, and when she does, I hope to discuss with 
her the future implications of this Idaho project. I have made some headway in working towards 
proposing implementation of PIAL in Idaho public school districts, and due to high teen 
pregnancy rates and the conservative nature of the state, there is high potential for success. As 
schools adjust to the current circumstances, the possibility of introducing PIAL in Idaho will not 
only become real, but feasible.  
After this experience, I will never feel good about working for an organization that does 
not promote the positive development of youth. This has not only been a short dot on the canvas 
of my life; it has completely altered the way that I will pursue my passions professionally. I have 
been prepared to be a force for good as a youth professional through my many classes, projects, 
and experiences. This internship, however, was the culmination of my youth development 
learning and understanding.  
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Appendix B 
PIAL and FCS National Standards Infographics 
 









PARENTING: IT’S A LIFE  27 
 
  
PARENTING: IT’S A LIFE  28 
 
  
PARENTING: IT’S A LIFE  29 
 
Appendix D 

































































PARENTING: IT’S A LIFE  38 
 
Appendix E 
 
 
 
